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ABSTRACT  

The purpose of this study was to systematically review the obstacles and challenges that students with disabilities encounter in 

higher education institutions; a systematic review of 20 articles published between 2000 and 2020 relevant to the subject of this 

study , which analyzing the experiences of students with disabilities in higher education institutions from all over the world. 

Results  indicate that there is still much support and efforts  to be provided for students with disabilities to facilitate there 

integration in  HE, and  the necessity of enacting binding legislation for educational institutions with the necessity of providing the 

necessary facilities and services in a manner that guarantees the realization of the "inclusive university" concept. The results also 

showed that there is consensus on the most common obstacles that the students with disabilities experiences in HEIs, which 

include environmental barriers and access to services, educational access barriers include teaching and evaluation strategies, 

information and communication barriers, barriers related to staff attitudes and lack of awareness of the educational needs and 

characteristics of students with disabilities. The results of this review recommend the importance of raising awareness among staff 

and students, and the necessity of finance HEIs, to enable them to make the necessary environmental accommodations, activating 

the implementation of laws and regulations and increasing the level of awareness among students with disabilities about their 

rights. 
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Introduction  

More recently, attention to the necessity to create 

opportunities and formulate policies to ensure the 

integration of individuals with disabilities into society has 

increased [1]. With this interest, the percentage of students 

with disabilities (SWD) entering institutions of higher 

education increased, and at the beginning of entrance to 

HEIs, there was no full awareness of the obstacles that these 

students may face, and with the fact that when HEIs were 

established originally for typical students, and as a result 

universities and all their facilities and services, have been 

established under assumption of normality. 

With the beginning of hearing the voices of individuals with 

disabilities and the emergence of the difficulties they 

encounter within HEIs, educators and those concerned with 

the affairs of individuals with disabilities began to conduct 

quantitative and qualitative investigations in order to reveal 

the obstacles and barriers that SWD face when enroll 

universities. 

In a study aimed of explore enhancing and creating civil 

rights for SWD in HEIs, the study indicates that SWD have 

previously been discriminated against because of 

disabilities, due to the absence of legislation for long time, 

where it was SWD received unequal treatment, starting from 

university admission, services, teaching and learning, 

physical environment, and graduation procedures, unlike 

what was happening at the time in the United States of 

America [2]. The Disability Discrimination Act, 1995 did 

not effectively guarantee the rights of SWD in HEIs, while 

the American Persons with Disabilities Act 1990 to a certain 

extent was able to guarantee legislation that affirmed the 

protection of the rights of SWD within HEIs. 
Brandt [3] conducted a study exploring the experiences 

and obstacles of SWD in universities in light of the 

legislation in Norway, this study indicates that the 

educational system in Norway has endeavored to enable 

inclusion of SWD to HEIs, especially after the year 2003, 

the quality reform Initiative appeared, but a group of 

obstacles still suffered by students were represented by 

policies, educational amendments, and staff awareness of 

the disabilities characteristics. Another study conducted in 

Northern Ireland, result indicated that SWD experience 

many obstacles due to physical environment, difficulty to 

participate and to access information, in addition to staff 

attitude and the poor awareness of SWD needs and 

addressed that the HEIs designed for typical students [1]. 

Tinklin & Hall (1999) aime to explore the experiences of 

SWD in HEIs  in Scotland, in which researchers interviewed 

12 SWD about the obstacles and barriers  they face, the 

results showed that there were five obstacles that impedes 

integration of SWD are the entrance to higher education, 

access to information, the physical environment, assumption 

of normality and level of awareness[4]. 
In the United States, a study aimed to evaluate the 

experiences of 173 SWD in teaching, learning and 

assessment, and to outline practices that can support the 

inclusion of SWD in HEIs, the results showed that 44% of 

them face learning challenges, including difficulties due to 

the speed of teachers speaking, the lack of visual materials, 

and recording of lectures, and 34% face problems in 

examination procedures in addition to the difficulty of 
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access to information and staff attitude [5]. 

In India, a study was conducted aimed at exploring the 

challenges, facilities and accommodations needed to 

facilitate the integration of SWD in HEIs. The results 

showed that there is a poor in planning, and a gap between 

legislation and practices, in addition to limited services [6]. 

Importance of study 

 Asserting the right of SWD to learn in appropriate 

environment to their educational needs through 

hearing their voices and knowing their experiences 

in HEIs. 

 Highlighting the most common obstacles faced by 

most SWD in HEIs in different countries.   

 Promote evidence-based practices, to enhance the 

inclusive universities concept. 

 Determine the factors that contribute to the failure 

of SWD in HEIs.  

 Addressing the important of training program that 

enhance the positive practices expected from 

universities employees that would supports SWD 

in academic and social success. 

Objectives 

There is no doubt that the level of facilities provide to 

SWD varies according to the type of disability, that the level 

of facilities provided to students with motor disabilities is 

greatly affected by accessibility due to physical environment 

compared to other disability types, but it shares with it some 

challenges such as others’ reactions and attitudes of 

university employees, as well as the severity of the 

disability, as well as the hearing disability [7], [8] results of 

the Denhart study [9]  indicated that the difficulties that 

students with learning disabilities may face can be overcome 

by raising awareness among university staff and workers.  

Hence, efforts had to be made in order to collect 

information, explore experiences, and conduct research, 

which will, based on its results, draw up policies and 

legislation that guarantee the rights of SWD in HEIs. The 

main purpose of this study was to systematically review 

studies investigating the obstacles and challenges that SWD 

encounter in HEIs, HEIs, in particular to:  

. 

Methods  

Systematic review is the qualitative method was used in 

this study, by reviewing the international and indexed 

articles that published in peer- reviewed journals relevant to 

the subject of this study , which analyzing the experiences of 

SWD in international HEIs from all over the world,  the 

following steps represent the review process:  

 

 

 

Methodology  

Search strategy  

A comprehensive search was performed in order to 

identify relevant articles with regard to the obstacles and 

barriers SWD face in HEIs. Data bases ISI web of 

knowledge, Scopus, Google scholar, Taylor and fancies, 

science direct and sage was searched for studies with regard 

to the study aims and limited to studies had been published 

between 2000 and 2020, to identify relevant articles, the 

researcher of this study used title related keywords which 

include: higher education, accessibility, students with 

disability, obstacles, and barriers.  

Criteria for inclusion  

To be eligible for this review, studies had to be: 

- Published between 2000 and 2020 in peer-reviewed 

journals  

- Were based on qualitative methods 

- Were based on interviews in collecting data 

- Limited to articles written in English. 

Data Analysis  

Data extraction and synthesis 

 The researcher of this study recorded the characteristics of 

reviewed studies which include: years and the author’s name 

of publication, participants, data collection tools, the 

country, and the main findings, then reading each study 

multiple times to ensure a deep understanding and 

familiarity, a data extraction form was checked and 

reviewed by both authors and another two reviewers.  

 

Results  

Data base search  

The search of database identified 3,767 records to be 

screened, with 20 studies meet the inclusion criteria, Figure 

1 presents the full searching process. 

Description of studies  

Results of this study were extracted from 20 studies. All 

the reviewed articles reported via qualitative methodology, 

specifically utilize semi-structure and in depth interviews, 

sample in evaluated articles consisted of students with 

different types of disabilities except for two articles the first 

all the participants were with visual impairment [10], 

whereas the second for students with learning disabilities 

[9], the articles were conducted in 13 countries.. Summary 

of studies characteristics and its main result is presented in 

Table 1.  

 

Environment and physical obstacles  

Result indicated that environmental and physical access to 

HE consider one of the first barriers for students with 

disabilities, in particular students with motor disabilities, 
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cerebral palsy and chronic diseases, that physical challenges 

prevents them from participates and benefit from university 

services [8], [12,17,16]. Tuomi, Lehtomaki & Matonya 

(2015) indicated to the importance of prior prepare of the 

infrastructure as well as the adequate equipment in 

facilitating entrance and success, in accessible infrastructure 

and transport one of the common challenges students face 

[5], however these challenges varies according to disability 

types, for students with visual impairment who usually 

experience difficulties due to narrow doors and lack of 

traffic-lights, uneven steps, lack of ramps. Students with 

physical disabilities who addressed the lack or inadequate 

ramps, lack of accommodation on the ground floor, narrow 

corridors and heavy doors [5,21], many studies also 

demonstrated access difficulties like being able to go around 

the university’ buildings and inability to navigating the 

library most common difficulties [1,15,21,24]. Dangerous 

barriers such as holes in floor, low-hanging branches which 

hit the student while walking on the sidewalk, had been 

experienced by students with visual impairments who 

experience negative emotions when walking independently 

[8]. 

Obstacles to participation and access 

information  

 That students have to do a self-research that takes a lot of 

effort and time consuming in order to reach the information 

and systems available at the university[12-13,17] The lake 

of sufficient information, and the limited communication 

provided also reported as common obstacles that students 

encountered [13,17]. 

Obstacles to educational access 

Which include Challenges due to traditional teaching 

methods, lack of curriculum adaptation, assessment 

methods, and note recording [5, 10, 13, 14, 15, & 16] 

Brandt (2011) define educational accessibility as 

students’ experiences with the changes in teaching, methods, 

evaluation and assessment methods and study materials 

[p.114].  

Learnings access barriers may also include, inadequate 

assistive technology, difficulty to record lectures’ note [26],  

Strnadova , Hajkova ,& Tonova (2015) reported disabilities 

specific learning barriers, which mean that disability type 

impose specific challenges , for sensory disability students 

may struggle with teaching methods and communication,  as 

for hearing disabilities student experience difficulty to 

lipread instructors, students with visual impairment can’t 

access information that instructors write on the board and 

not explain it verbally. Learning access require changes to 

educational and learning settings [21-22] , studies result 

reported that limited adequate equipment and adapted 

materials needed, and poor evaluation options , was the most 

common difficulties. 

Obstacles related to staff awareness and 

attitudes  

Studies result showed that poor academic achievement of 

SWD is not due to their inability or incapacity, but because 

of social obstacles and negative attitudes towards them [3, 

15, & 27].  

Academic staff and other professional should have 

positive attitudes towards students with disabilities, this in 

turn can contribute to the student’s success as well as 

increase staff expectation of students with disabilities. 

Providing scientific information in different ways to staff 

play a vital role of their awareness, and it is important to 

increase instructors self-efficacy which impact therir 

motivation in general [28]. Workshop, training and using 

media can be used to enhance appropriate knowledge for  

staff and typical students in HEI [1,9-10,15,19,21,23-25]. 

 

Discussion 

The current study aimed to systematically review of 

literature that have investigated the experiences of SWD in 

HEIs, and to identify challenges and obstacles that they face 

while learning at university, where the results of many 

studies indicated that there are many provisions and 

regulations support and enhancing the inclusion of SWD in 

HEIs , most students are not aware of these instructions due 

to the limited communication and participation, which 

explain by the absence of a clear philosophy for 

communication authorities , and the lack of sufficient 

information for the SWD upon entering the university to 

facilitate disabilities characteristics, and how to deal with 

SWD [12-13,17 & 20]. The results of this review also 

indicated that there was agreement between reviewed 

studies about the unprepared physical environment is one of 

the most important obstacles facing SWD, so students 

’access to various university facilities, particularly students 

with motor disabilities, visual impairment, cerebral palsy 

and chronic diseases, is a real challenge that prevent their 

ability to move within the university's facilities, 
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Figure 1.search result and selection process 
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therefore, making simple changes in legislation such as 

the necessity of having a taxi to transport students to 

facilitate their access to services, and providing facilities for 

students when they need to go to the library, as some 

students indicated that because of physical, motor, or visual 

disabilities they are forced to delay Lectures, and although 

many universities make some accommodations in the 

physical environment, they remain in the eyes of SWD 

insufficient, and do not meet their needs [8], [21-23],  noted 

that the difficulty to access and to approach the halls and 

classes  the major obstacles faced by SWD in the UK. 
The results of the review also revealed to many studies 

that SWD are forced to carry out self-research that takes a 

lot of effort and fatigue in order to reach information and 

systems available at the university that facilitate many 

issues, this is in the case of such instructions and facilities 

exist. At Gluscher University [6], as well as in Scotland, 

[22] students indicated their needs to a employee who would 

contact them regularly who would be available when needed 

for counseling and advice and assistance.  Access to 

information and services consider one of the most important 

obstacles facing students in German universities [27]. 

With regard to barriers to the university entrance, the 

students indicated that their entry to the university is not 

related to their desire [15], [1], but to the university in which 

services are better provided, and to their places of residence. 

Some students were also prevented from entering scientific 

laboratories due to the lack of public health and safety 

related amendments that are appropriate to the students 

’health status. Participants in the Tuomi, lektomaki, and 

Matonya study, indicated that, had it not been for the 

financial support provided to them by their families, they 

would not have been able to enroll in university [8]. 

     Most universities are established prior to the concept 

of an inclusive university, where students feel that they must 

exist in environments designed for students without 

disabilities. Devcher, Kauer, Liebert & Wappermann, [27] 

emphasized the importance of having legislations and 

policies related to the importance of training the 

administrative staff concerned to increase awareness of the 

characteristics of individuals with disabilities and their need 

for different information and facilities [4], [14], [1]. 

Redpath, Kearnay, Nicoll, Mulvenna, Wallace & Martin [1]  

recommend and encourage the necessity of conducting 

training programs for staff with the aim of raising awareness 

of the characteristics of SWD and their different needs, and 

the strategies how to  deal with them in the light of their 

disabilities, and taking into account that in teaching 

methods, Class participation, adapted examination. In a 

study conducted in five universities in the Czech Republic, 

America, and Sweden, it was shown that the poor academic 

achievement of SWD is not due to their inability or 

disability, but rather due to social obstacles and negative 

attitudes towards them[13,15]. 

Students pointed to challenges related to their ability to 

benefit from educational services [10, 17], [1,26] , as a 

result of teaching methods, or traditional assessment 

methods, students also indicated that group teaching 

methods and cooperative learning contributed to their sense 

of belonging within the class. The students also pointed that 

the alternatives evaluation methods are rarely accepted by 

faculty members [9], in addition to their need for special 

equipment in administering the final exam, which is rarely 

adjusted at the university, as they need more time, special 

environmental facilities. As well as providing educational 

material in appropriate time. The biggest challenge is that 

the faculty and staff are not obligated in the name of law to 

provide this for SWD within the university. It is clear that 

all legislation guaranteeing the right of SWD to HEIs is not 

comprehensive, so these legislations must be reviewed, and 

staff and academic and administrative staff are obligated to 

apply them. 

Global Recommendations and Trends  

   The following are some of global recommendations 

and suggestions that aim to enhance the integration of SWD 

in HEIs [2,6].  

- Ensure that the necessary financial resources are 

provided for the accommodations and equipment 

needed by SWD in HEIs. 

- The university must provide experts with a 

sufficient degree of knowledge of the 

characteristics of disability in order to consult them 

in making decisions related to amendments and 

providing services. 

- Provide the necessary training for the 

administrative and academic staff to provide 

awareness and a mechanism for dealing with SWD 

- Provide a clear policy to hear the voice of SWD. 

- Provide a clear policy and effective mechanism to 

increase the interaction of SWD with the 

University's Student Care Center in the university 

and other university facilities and services 

- Providing mental health programs through 

counseling programs provided by the counseling 

center with the aim of providing students with 

psychological immunity skills and increasing their 

ability to self-manage and solve problems. 

- Partnerships with external institutions to support 

and care for individuals with disabilities in 

universities 

- The government should provide the universities 

with the necessary financial support to make the 

necessary accommodations to facilitate the 

mobility and movement to receive services. 

- The necessity of adjustment and accommodation of 

physical environment which facilitating students 

’access to services 

- The necessity of taking into account the different 

principles of evaluation and examination 

- The necessity of the participation and hearing the 

voice of SWD when preparing policies.  
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- The necessity of adjustment and accommodation of 

physical environment which facilitating students 

’access to services 

- The necessity of taking into account the different 

principles of evaluation and examination  

The importance of training programs for staff, 

participants, have shown difficulty in accessing information 

and participation, and the lack of programs guiding them 

when they enroll the university, and not providing them with 

their rights and how to benefit from the available services. 

The results of this review recommend the importance of 

raising awareness among staff and students, and the 

necessity of finance HEIs, to enable them to make the 

necessary environmental adjustments, activating the 

implementation of laws and regulations and increasing the 

level of awareness among SWD about their rights. 

 

Conclusion 

In this systematic review of 20 studies aimed at exploring 

the experiences of SWD in HEIs, the results revealed that 

the level of support provided to SWD is still limited, and the 

results of the reviewed studies revealed that SWD across the 

world encounter many of common challenges and obstacles, 

that when the universities were established, were designed 

for students without disabilities, and the necessary 

environmental accommodations and accommodation were 

not in consideration. The results of the studies agreed on the 

difficulties in accessing university facilities due to the 

physical environment for majority of students, and the 

results also showed difficulties due to the absence of 

awareness of disability characteristics among academics 

staff and administrative, and therefore their lack of 

acceptance to make the necessary accommodations to 

conduct exams and record lectures, which reflects the 

increasing the level of awareness among SWD about their 

rights. 

Suggestions for future studies 

- There is no doubt that the obstacles and 

experiences vary according to the type of disability, 

so  it’s important to investigate the experiences of 

individuals for specific types of disabilities, 

preferably through interviews with students who 

suffer from the same type of disability or disorder. 

- The need to study the factors related to the attitudes 

of staff towards SWD in HEIs.  

- Conduct studies related to the challenges faced by 

staff and instructors with students with   disabilities 

in HEIs. 

Acknowledgement  

The author thanks and appreciates Prof.###### form the 

university ######## and Dr. ######, from ####### 

university for checking and reviewing the data extraction 

from. 

Conflicts  

The authors declare no potential conflicts of interest with 

respect to the research, authorship, and/or publication of this 

article.  

Funding 

No financial support was provided for the research, 

authorship, and/or publication of this article. 

 

References  

 
[1] Redpath,J.,Kearnay,p.,Nicoll,P., 

ulvenna,M.,Wallace,J., and Martin,S.(2013). A 
qualitative study of the lived experiences of 
disabled post- transition students in higher 
education institutions in Northern Ireland. 
Studies in higher education. 38: 9, 1334-1350, 
DOI: 10.1080/03075079.2011.622746 

[2]  Knour,O.(2000). Creating enforceable civil 
rights for disabled students in higher 
education; An institutional theory perspective. 
Disability & Society,15: 7, 1041-1063. 

[3] Brandt,S. (2011). from policy to practice in 
higher education : the experiences of disabled 
students in Noray.International Journal of 
disability, Development and education. 58:2, 
107 -120, 
http://dx.doi.org/10.1080/1034912X.2011.570
494 

[4] Tinklin, T., And Hall,J.(1999).Getting Around 
Obstacles: Disabled Students Experiences In 
Higher Education In Scotland. Studies in 
Higher Education. 24: 2, 183 -194.  

[5] Fuller,M., Heeley,M., Bradley And Hall, T. 
(2004). Barriers To Learning: A Systematic 
Study Of The Experience Of Disabled Student 
In One University. Studies In Higher 
Education. Vol 29.No.3. 303-318, DOI: 
10.1080/03075070410001682592 

[6] Kunnath, s., &  Mathew, s.(2019). Higher 
Education for Students with Disabilities in 
India: Insights from a Focus Group Study, 
Higher Education for the Future 6(2) 171–187, 
DOI: 10.1177/2347631119840540 

[7] Smith, A.(1997). Supporting the Learning of 
Deaf Students in Higher Education: a case 
study at Sheffield Hallam University, Journal 
of Further and Higher Education, 21:3, 325-
334, DOI: 10.1080/0309877970210305 

[8] Hadjikakoua ,K., Polycarpoub, V.,  and 
Hadjiliab,A. (2010). The Experiences of 
Students with Mobility Disabilities in Cypriot 
Higher Education Institutions: Listening to 
their voices, International Journal of 
Disability, Development and Education Vol. 
57, No. 4, 403–426. 



PSYCHOLOGY AND EDUCATION (2021) ISSN: 0033-3077 Volume: 58(3): Pages: 2751-2757 

Article Received: 13th September, 2020; Article Revised: 25th January, 2021; Article Accepted: 12th February, 2021 

 

 

2757 

www.psychologyandeducation.net 

 

[9] Denhart , H. (2008). Deconstructing Barriers: 
Perceptions of Students Labeled With 
Learning Disabilities in Higher Education , 
Journal of Learning Disabilities , Vo. 41 NO 6 
, 483-497, 10.1177/0022219408321151 

[10] Yssel,N, Pak, N & Beilke,J.(2016).  A 
Door Must Be Opened: Perceptions of 
Students with Disabilities in Higher 
Education, International Journal of Disability, 
Development and Education, 63:3, 384-394, 
DOI: 10.1080/1034912X.2015.1123232 

[11] Tuomi,M., Lektomaki,I., And 
Matonya,M.(2015).  As Capable As Other 
Student: Tanzanian Women With Disabilities 
In Higher Education. International Journal Of 
Disability, Development And Education, Vol 
23, No 2,202-214DOI: 
10.1080/1034912X.2014.998178. 

[12] Berggren,U., Rowan,D., Bergback,E 
And Blomberg,B. (2016).Disabled Student 
Experiences At Higher Education In Sweden, 
The Czech Republic, And The United States _ 
Acomparative Instituatioal Cerdyes .Diablity 
And Society, 31: 3, 339-356, 2016, DOI: 
10.1080/09687599. 1174103. 

[13] Lourens, H & Swartz, L.(2016). 
Experiences of visually impaired students in 
higher education: bodily perspectives on 
inclusive education, Disability & Society, 
31:2, 240-251, DOI: 
10.1080/09687599.2016.1158092. 

[14] Vickerman,P, & Blundell, M.(2010).  
Hearing The Voices Of Disabled Students In 
Higher Education. Disability and Society, 25: 
1, 21 -32, DOI: 10.1080/09687590903363290. 

[15] Kendall,L.(2016). Higher Education 
And Disability: Exploring Student 
Experiences. Cogent Eduction,3. 1, 256-142. 

[16] McKinney, E & Swartz, L. (2020). 
Integration into higher education: experiences 
of disabled students in South Africa, Studies in 
Higher Education, DOI: 
10.1080/03075079.2020.1750581. 

[17] Soorenian, A. (2013). Housing and 
transport: access issues for disabled 
international students in British universities, 
Disability & Society, 28:8, 1118-1131, DOI: 
10.1080/09687599.2012.758033 

[18] Moriña Díez, Rosario Gavira López & 
Víctor M. Molina.(2015).  Students with 
disabilities in higher education: a biographical-
narrative approach to the role of lecturers, 
Higher Education Research & Development, 
34:1, 147-159, DOI: 
10.1080/07294360.2014.934329 

[19] Moriña, A Cortés, D & Melero, N. 
(2013). Inclusive curricula in Spanish higher 
education? Students with disabilities speak 
out, Disability & Society, 29:1, 44- 

[20] Moriña, A & and Perera, V. (2020) 
Inclusive Higher Education in Spain: Students 
With Disabilities Speak Out, Journal of 

Hispanic Higher Education, Vol. 19(3) 215–
231. 

[21] Moriña, A & Morgado,B.(2018). 
University surroundings and infrastructures 
that are accessible and inclusive for all: 
listening to students with disabilities, Journal 
of Further and Higher Education, 42:1, 13-23, 
DOI: 10.1080/0309877X.2016.1188900 

[22] Langørgen, E & Magnus,E. (2018). 
‘We are just ordinary people working hard to 
reach our goals!’ Disabled students’ 
participation in Norwegian higher education, 
Disability & Society, 33:4, 598-617, DOI: 
10.1080/09687599.2018.1436041 

[23] Moswela, E & Mukhopadhyay, 
S.(2018).  Double Jeopardy: Plight of Female 
Students with Disabilities in Botswana’s 
Higher Education, Indian Journal of Gender 
Studies 25(3) 384–409, DOI: 
10.1177/0971521518785721. 

[24] Holloway, S.(2001). The Experience 
of Higher Education from the Perspective of 
Disabled Students, Disability & Society, 16:4, 
597-615, DOI: 10.1080/09687590120059568. 

[25] Strnadová,I Hájková,V,  & 
Květoňová, L. (2015). Voices of university 
students with disabilities: inclusive education 
on the tertiary level – a reality or a distant 
dream?, International Journal of Inclusive 
Education, 19:10, 1080-1095, DOI: 
10.1080/13603116.2015.1037868 

[26] Shevlin , M,  Kenny, M & Mcneela, 
E.(2004).  Participation in higher education for 
students with disabilities: an Irish perspective, 
Disability & Society, 19:1, 15-30, DOI: 
10.1080/0968759032000155604. 

[27] Deuchert,E., Kauer, L., Liebert, H & 
Wuppermann, C.(2017). .Disability 
discrimination in higher education: analyzing 
the quality of counseling services, Education 
Economics,25:6, 543-553, DOI: 10.108 

[28] Titrek, O., Çetin, C., Kaymak, E & 
Kaşikçi, M. (2018). Academic Motivation and 
Academic Self-efficacy of Prospective 
Teachers. Journal of Education and Training 
Studies. 6. 77. 10.11114/jets.v6i11a.3803. 


