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ABSTRACT:

Reading motivation is usually associated with an understanding of the reading material being read. Readability, on the other hand,
involves the level of difficulty or ease of a reading material according to the suitability of the reader. As Arabic is included in the
category of foreign languages in the context of language learning in Malaysia, issues related to the readability of Arabic reference
books are often highlighted. This research intended to identify the level of reading motivation among trainee teachers of the
Institute of Teacher Education (IPG) and its relationship with the readability of Arabic reference books. This quantitative study in
the form of a survey adopted cloze tests and questionnaires adapted from Reading Motivation for Foreign Language Scale-
Setsuko Mori to determine the level of reading motivation of trainee teachers. The study sample was a sum of 302 trainee teachers
in the field of Arabic Language and Islamic Education who are studying at the Institute of Campus Teacher Education nationwide.
Descriptive and inferential analysis was used to analyse the study data. The conclusions of the study confirmed that the level of
reading motivation of trainee teachers was at a moderate level. Furthermore, the level of readability of trainee teachers was
disappointing. The findings also recorded that there was a moderate positive relationship between the level of reading motivation
and the readability of Arabic reference books (r = 0.324; p <0.05). Based on the outcomes of the study, it could be concluded that
there was a moderate positive relationship between reading motivation and readability of Arabic books. This study implied that
several strategies must be administered to boost the motivation to read Arabic among trainee teachers to increase the level of
readability of Arabic books.
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INTRODUCTION
Training students to interact productively with
reading materials is one of the principal intentions

(Schaffner et al. 2016). Reading activities
also include reading material or text being read.
Useful reading material is reading material that

of learning. It is because the capacity to read and
understand the text read allows one to participate
in the current culture, politics and economy
(Organization for Economic Co-Operation and
Development 2003). In earlier studies linked to
reading comprehension, reading motivation is a
quintessential factor contributing to the positive
development of reading skills (Guthrie et al. 1999;
Petscher 2010). A literature review discovered
that students’ reading motivation holds the
potential to reflect reading behaviour and drive the
development of their reading skills (Akbari et al.
2019). Besides, there are also studies confirming
that there is a relationship between reading
motivation, reading behaviour and reading skills
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owns the right level of readability and is suitable
for use by readers according to their level.
Furthermore, the valuable measurement of reading
material also includes the quality of the material
that is straightforward to understand and easy to
read by the target group (Solnyshkina et al. 2020;
Maluleke et al., 2019; David & Grobler, 2019;
Basilgan & Akman, 2019). It is incredibly
essential, including reading materials used by
students at the primary level as well as students at
the tertiary level.

Various factors affect the level of
readability. Scholars concentrate on two chief
factors, particularly the reader factor and the
reading text factor. There are even scholars who
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address aspects of environmental factors as one of
the factors that contribute to the readability of
reading material. Reader factors involve several
other subfactors, including motivation, interest,
knowledge of the reader, and the background of
the reader (Harrison 1980). In comparison, the
subfactors of the text that are often studied by
researchers are words, sentences and content
(Kamarulzaman 2010; Zulazhan 2012; Ahmad
Sabri 2013).

DEFINITION AND DIMENSION OF READING
MOTIVATION

Motivation is regularly associated with an
individual’s belief in what he or she is doing.
Graham & Weiner (1996) defined motivation as
human belief in their abilities and think positively
of that belief. Also, reading owns a
comprehensive meaning and changes according to
the context and involves complex cognitive
processes. Some scholars defined reading as a
process of interpreting meaning accurately
according to the actual meaning required
involving the accuracy of identifying symbols,
letters and illustrations as well as understanding
them (Borst et al. 2016).

Reading motivation, on the other hand, is
the intensive variety and efforts made by readers
to be interested and pay attention to reading
activities (Ellen Schaffner et al. 2013). Besides,
reading motivation also refers to reading habits
consistently resulting from the seriousness and
effort of reading (Ellen Schaffner & Schiefele
2016). Intensive and such activities are done
either by the inner will of the reader or by external
stimuli.

In general, reading motivation is divided
into two dimensions, namely intrinsic motivation
and extrinsic motivation. However, the
development of research related to reading
motivation has further enhanced research into
several other dimensions including (1) dimension
of reader’s curiosity, (2) dimension of reading
engagement, (3) dimension of reading proficiency,
(4) dimension of reading challenge, and (5)
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dimension of social recognition (Wigfield &
Guthrie 1995; Schaffner & Schiefele 2016).

In addition, reading motivation studies
have also been developed into reading motivation
studies in the context of second and foreign
languages. Dimensions examined in this type of
study include (1) the intrinsic value of reading, (2)
the utility’s extrinsic value of reading, (3) the
importance of reading, and (4) reading proficiency
(Mori 2002). Therefore, research on reading
motivation continues to grow according to current
developments.

READABILITY DEFINITION

There are various definitions have been put
forward by scholars to give the true meaning of
the term readability or ‘maqruiyyah /inqgiraiyyah’
in Arabic term. These definitions are related to
each other. Nevertheless, the concept of
readability discussed refers to three elements,
namely specific written material, a specific group
of readers and its relationship with the reader’s
level of understanding of the material.

Dale and Chall (1948) maintained that
readability is a combination of elements in reading
material that influences the comprehension of a
group of readers. The measure of success in
understanding the reading material is that the
desired group of readers can easily understand the
reading material read. This view was accepted by
McLaughlin (1969), who also defined readability
as to the extent to which the text used could be
understood and enjoyable by a given group of
texts.

In addition, Marohaini (1999) established
readability as a concept that refers to the degree of
difficulty or ease of reading material. At the same
time, Pikulski (2002) defined readability as a level
of ease of a text that can be understood by a group
of readers with a specific purpose. DuBay (2007),
on the other hand, presented the measure of
readability is a thing that makes a text easier to
read and understand than other texts.

The definition of readability in the context
of Arabic language studies has also evolved.
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Scholars who studied Arabic readability agreed to
accept the definitions that had been put forward
by most western scholars. Tuaymah (1985)
viewed readability as a measure of the ease of
reading a text in transferring meaning to the
reader. Furthermore, Zulazhan (2012) described
readability as the level of reading material,
whether difficult or easy, that can affect the
reader’s comprehension. Therefore, the definition
of readability for the study of readability in Arabic
is also in line with the definitions that were
suggested by other languages.

READING MOTIVATION AND BOOK
READING ABILITY

Studies related to the relationship between
motivation and reading comprehension was long
being conducted by scholars. The motivation
study was further developed by focusing on
reading motivation specifically (Mori 2002). Even
Mori (2002) attempted to explore reading
motivation variables in the context of second and
foreign languages in more depth. Most researchers
discovered a positive relationship between
motivation and reading comprehension
(Kamarulzaman, 2011; Namaziandost et al. 2019).
The findings also reinforce the view of Irwin
(1991), who believed that motivation and other
reader factor elements help each other to drive the

Reading Motivations

. Intrinsic Values of
Reading

. Utility’s Extrinsic Value
of Reading

. Importance of Reading

in Arabic
. Reading Proficiency

reader’s understanding. Therefore, studies related
to reading motivation are essential to track its
relationship with aspects of understanding of
reading material.

Moreover, studies related to the level of
readability of Arabic reading materials have also
begun to attract the interest of many researchers
(Zamri et al. 2013). Research in this field is vital
because readability is one of the factors that affect
reading skills (Dahlia & Wray 2014). A review of
the literature found that the study identifying the
level of readability of Arabic language books in
Malaysia has begun to attract researchers as early
as 2009 until today such as the study of
Kamarulzaman et al. (2009; 2010; 2011; 2013;
2017; 2018), Zulazhan (2012; 2017), Zamri et al.
(2012; 2014), Noorazi (2015), Maimun Agsha
Lubis and Aisyah (2016) as well as other
researchers. Most studies have focused on the
level of readability of Arabic textbooks, especially
at the secondary school level. Therefore, a study
on the readability of Arabic books at the tertiary
level is essential as an extension of the secondary
school level study. Additionally, research related
to the level of readability and its relationship to
other factors is needed.

Based on the literature review, the study model
used is shown in Figure 1.

Arabic Reference

Book Readability

FIGURE 1: Study Model

METHODOLOGY

This research was a quantitative study using
survey design that proposed to measure the level
of reading motivation among trainee teachers of
the Institute of Teacher Education and its
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relationship with the readability of Arabic
reference books. The types of surveys applied
were  cross-sectional  surveys and  used
questionnaires and cloze tests as research
instruments to obtain data (Creswell (2009).
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Selection of survey methods was fit for studies, 1309 people. Based on the sample size
including the collection of information on samples determination table of Krejcie Morgan (1970), a
in the population. Also, this method is capable of total of 302 trainee teachers were selected as the
obtaining much-needed data at one time and is study sample. Three types of probability sampling
easy to operate (Kerlinger 1973). procedures were used, namely strata random

proportions at the zone and state levels, simple
POPULATION AND SAMPLE random sampling at the campus selection stage
The population of this study was the trainee and systematic random for the selection of
teachers in the field of Arabic Language and respondents on campus. Based on Table 1, a total
Islamic Education at the Malaysian Institute of of 119 (39.4%) were male respondents, and 183
Teacher Education throughout Malaysia, with (60.6%) were female.

TABLE 1. Profile of study respondents

Category Group Frequency Percentage Total
Gender Male 119 39.4
Female 183 60.6
302 100 302

INSTRUMENTS instrument. In this regard, a total of 35 trainee
This investigation employed two instruments, teachers were selected to answer the pilot
particularly the questionnaire and the cloze test. questionnaire. The value of Cronbach Alpha
The questionnaire used was the Motivation to coefficient obtained is 0.910. Values above 0.80
Read in A Foreign Language Questionnaire have the right internal consistency and stable
(MRFLQ) developed by Setsuko Mori (2002). items to use (Creswell 2012).
MRFLQ was adopted to identify the level of While the cloze test instrument of this
motivation to read a foreign language in general. study was built based on Gestalt Information
However, this questionnaire was modified Processing Theory (Solso et al. 2005), it is one of
according to the needs of the study of Arabic as a the techniques to measure the level of readability
foreign language at the tertiary level. The MRFLQ of reading material. This test was performed by
had 23 items with a 5 point Likert scale to be dropping words on a certain number in a sentence
answered by trainee teachers. consistently (Bormuth 1968). This study omitted

MRFLQ was translated into the Malay every seventh word in the sentence. For that
language using the translation as proposed by purpose, a total of three sets of tests were
Brislin (1970). After the process was carried out, developed from three books selected as the unit of
the validity of the face and the validity of the analysis namely books (1) Al-Marja’ fi Manahij
content were done by several Arabic language Ta’lim al-lughah al-‘Arabiah i al-Natigin bi
education and educational psychology experts Lughatin Ukhra, (2) Tadris al- Lughah al-
who were appointed. The questionnaire was ‘Arabiah  Wagfan li Ahdasi al-Taraig al-
improved on the recommendation of an expert Tarbawiah and (3) Turuq al-Tadris al-Lughah al-
panel. A pilot study was conducted to ensure the ‘Arabiah. This study wused multiple choice
reliability and validity of the measurements in the answers, and the average test marks would be
study. According to Fraenkel & Wallen (2013), a matched to Rye’s (1982) readability level table to
pilot study was conducted as an attempt to the determine its readability level.

actual test to identify the weaknesses of the

140
www.psychologyandeducation.net



PSYCHOLOGY AND EDUCATION (2020) 57(8): 137-148

ISSN: 00333077

A process to ensure the validity and
reliability of the cloze test have was carried out.
Four experts in the field of Arabic linguistics were
appointed to evaluate the tests given. The S-CVI
test value was 0.92, and this indicated that the
cloze test set had excellent content validity. In
terms of the reliability of the clove test, this study
determined the value of the Facility Index
(Facility Index, F) and the Discrimination Index
(D) first before looking at the test reliability value
using the formula Kuder-Richardson 21 (K-R21)
(Macintosh and Morrisson 1969). The overall
Kuder-Richardson 21 (K-R21) reliability value
was 0.713 (set of clog test 1 = 0.734, clog test 2 =
0.721 and clog test 3 = 0.685). Reliability values
above 0.6 are often used in studies as the basis for
determining the level of reliability (Mohd. Majid
1993). Hence, the reliability of the MRFLQ
questionnaire and the cloze test set was high and
deserved to be applied to the actual study.

DATA ANALYSIS METHODS

The data obtained from the study instruments
were analysed using the Statistical Package for
Social Science (SPSS version 25.0). Two types of
analysis were used, specifically, descriptive
analysis and inference. The descriptive analysis
used mean values and the standard deviation to
determine the level of reading motivation. It too
used the mean value of marks matched to the
readability table of Rye (1982) to determine the
level of readability of Arabic reference books in
the Institute of Teacher Education. As for the
inference analysis, Pearson correlation was used
to identify the relationship between Reading
Motivation and Readability Level. This
descriptive analysis for Reading motivation uses

five modified levels of mean score interpretation
of Nunnally & Bernstein (1994) namely (1.00-
1.80) was Very Low, (1.81-2.60) was Low, (2.61-
3.40) Moderate level, (3.41- 4.20) was High, and
the mean score (4.21-5.00) was Very High level.
For the descriptive analysis of the level of
readability, the researcher used the table of
readability level of Rye (1982) which is
Disappointment Level (score 0% -74%), Teaching
Level (75% -89%) and Independent Level (90% -
100%).

FINDINGS AND DISCUSSION

ARABIC READING MOTIVATION

Overall, the mean Arabic reading motivation for
trainee teachers at IPG was 3.39, and the SP was
0.370. It indicated that the level of motivation to
read Arabic for trainee teachers at IPG is at a
moderate level. A comparison of the mean of the
four subconstructs that form the motivation to
read Arabic is shown in Table 2. Based on the
table, it was found that one subconstruct was at a
high level with a mean value of 3.80, which was
subconstructs of the Importance of Reading in
Arabic. At the same time, the other three
subcontractors were at a moderate level with a
mean value between 3.15 to 3.39. It illustrated that
IPG trainee teachers had high reading motivation
from the aspect of awareness of the importance of
reading in Arabic and moderate reading
motivation from three other aspects namely
intrinsic values of reading, utility’s extrinsic value
of reading and reading proficiency. These verdicts
confirmed that the level of reading motivation of
trainee teachers in IPG was excellent and
moderate but needed to be further improved.

TABLE 2: Mean score and standard deviation of reading motivation level of IPG trainee teachers based on

subconstruct
Reading Motivations Min SP Level
The Intrinsic Values of Reading 3.39 403 Moderate
The Utility’s Extrinsic Values of Reading 3.29 411 Moderate
The Importance of Reading in Arabic 3.80 .649 High
Reading Competence 3.15 592 Moderate
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Total

3.39 .370 Moderate

This level of reading motivation driven by the
awareness of the importance of reading in Arabic
revealed that trainee teachers had a high
awareness of the benefits they get through reading
Arabic reading materials. The most dominant
dimension of awareness related to these interests
was that they could master various fields and
disciplines of knowledge and examine various
branches of information. As a result, trainee
teachers would be able to provide quality and
practical ideas based on various perspectives and
perspectives.

As for the aspects of the intrinsic values of
reading, the utility’s extrinsic value of reading and
reading proficiency was at a moderate level. At
the same time, the level of reading motivation of
trainee teachers as a whole was also moderate.
This moderate level provided the impression that
trainee teachers already had the motivation to
read, but still not enough for them to remain
motivated in reading the reference books used.

The conclusions of this study were
comparable to the findings of Frijters et al. (2019),
who found that adult women have moderate
reading motivation. However, the findings of the
study gave the impression that trainee teachers
had the motivation to read but still need to be
given attention and added value. It intended to
ensure that this aspect can balance the
contributing  factors to other readability.
Moreover, these findings supported the suggestion

of Mori (2002), who considered reading
motivation to be an essential factor in the success
of reading programs.

Furthermore, the findings of this study
were not in line with the outcomes of studies
motivating students and students on learning
Arabic as a foreign language, especially in
Malaysia. It was in accordance with the study of
Kamarulzaman (2010), Mohd Hazli and Maimun
Agsha (2018) who found that students’ motivation
towards Arabic is high. Therefore, it could be
assumed that students who had gone through the
process of learning and learning (T&L) of Arabic
as a highly motivated foreign language were not a
guarantee for them to maintain that level of
motivation to higher education. Other factors
determine their motivation.

READABILITY OF ARABIC REFERENCE
BOOK

The level of readability of Arabic reference books
at IPG as a whole was disappointing. The books
used as the analysis unit in this study consisted of
three main reference books namely: (1) Al-Marja®
fi Manahij Talim al-lughah al-“Arabiah li al-
Natigin bi Lughatin Ukhra, (2) Tadris al-Lughah
al-°’Arabiah Wagfan li Ahdasi al-Taraiq al-
Tarbawiah, and (3) Turug al-Tadris al-Lughah al-
‘Arabiah. Table 3 shows Mean test scores and
readability levels.

TABLE 3: Mean test marks and readability level

Matter Mean Test Readability Level
Marks

Kloz Test 1 (Book 1) 52 Disappointing

Kloz Test 2 (Book 2) 51 Disappointing

Kloz Test 3 (Book 3) 42 Disappointing

Based on table 3, Al-Marja® fi Manahij
Talim al-lughah al-Arabiah li al-Natigin bi
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Lughatin  Ukhra written by Rusydi Ahmad

Tuaymah, °Ali Ahmad Madkur and Iman Ahmad
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Huraidi got the highest mean score compared to
the other two books with a mean value of 52 per
cent which is at the level of Disappointment. The
book Turuq al-Tadris al-Lughah al-°Arabiah
written by °Ali Ahmad Madkur was the lowest
mean value of 42 per cent was also at the level of
Disappointment. The book Tadris al-Lughah al-
‘Arabiah Waqgfan i Ahdasi al-Taraig al-
Tarbawiah compiled by “Alawi Abdullah Tahir
recorded a mean score of 51 per cent. The mean
score was also at the level of Disappointment. If
the three mean scores for the tests were averaged,
then the average value was 48.33 per cent. The
value indicated that the readability level of the
three books was at the Disappointment level.

This level indicated that the book is
challenging for trainee teachers to understand.
Marohaini (1999) is of the view that the level of
frustration is due to the reader not being able to
understand the content of the reading material. In
fact, the characteristics of reading material at this
stage reflect the trainee teacher’s understanding of
the reference book is weak, the reading speed of
the book is slow and blocked, and many words
found in the book need to be analysed to improve
comprehension (Gillet et al. 2016). On the other
hand, if viewed from the aspect of reading form,
the books show that there was no suitable content
from the books can be used as assignment
material. In addition, reading the reference books
is suitable for diagnostic purposes only, and
reading is one’s own choice and requires high
interest.

The findings of this study were almost the
same as the findings of other studies that study the
level of readability of Arabic books in Malaysia.
Among the studies that were conducted at the
secondary school level is the study of
Kamarulzaman (2010), Kamarulzaman et al.

(2013, 2014), Maimon Agsha et al. (2016),
Youssif Alsalhin (2019) and Zulazhan (2012).
Kamarulzaman’s (2010) study on Form Four
High-Level Arabic textbooks in Religious High
School (SMKA) has shown that Ministry of
Education (KPM)’s High-Level Arabic textbooks
are at a disappointing level. Similarly, Zulazhan
(2012) study in State Religious schools showed
that the level of textbooks used as an analysis unit
is also at the level of frustration. Similar findings
were also obtained by Youssif Alsalhin (2019)
who measured the level of readability of science
textbooks for Libyan secondary school students in
Malaysia. Therefore, the conclusions of this study
are vital because it can present empirical
information related to the actual position of the
level of readability of Arabic reference books at
the tertiary level in Malaysia.

RELATIONSHIP BETWEEN READING
MOTIVATION AND READABILITY

Pearson correlation test was used to examine the
relationship between reading motivation and the
level of readability of Arabic reference books in
IPG. After all the pre-requirements for the
Pearson correlation test were met, the test results
found that there was a significant relationship
between reading motivation and the level of
readability of Arabic language reference books at
the Malaysian Institute of Teacher Education
(IPGM) with a value of r = 0.324 (p <0.05). The
relationship strength was moderately positive.
This simple positive relationship reflected the
higher the motivation of trainee teachers to read,
the higher the level of readability. It indicated that
trainee teachers who had a high level of reading
motivation would potentially be able to
understand the contents of the Arabic reference
books read and vice versa.

TABLE 4: Pearson Correlation Findings correlate reading motivation with readability levels

Relationship

Readability Level

Interpretation

r
Reading 0.324

Sig.
0.000 Moderate
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Motivation

Based on the literature review, the readability of
reading material was closely related to the
reader’s understanding of the reading text. It also
needed to be balanced with the target reader.
Thus, the findings of this study supported the
guidance of Dornyei (1994), who placed
motivation as a determining factor in achievement
for the second language. Since indicators of
reading comprehension could be referred to the
level of readability as one of the components of
reading skills, then reading motivation had a
positive relationship that helped to increase the
level of readability of reading material especially
in the context of a foreign or second language.

The conclusions of this correlation test
also tried to explain further the Self-
Determination Theory (SDT) developed by
Edward and Ryan (1985). Among the principles
given attention, in theory, was the need for
individuals to feel that they have good abilities,
feel appropriate and autonomous. Therefore,
having the right reading motivation with a
combination of internal and external elements was
processed to understand the content of the
material read. These findings have the potential to
further explain the Self-Determination Theory
(SDT) (Edward and Ryan 1985) in the context of
Arabic as a foreign language.

Further, the findings of this test are in line
with the findings of the study Dhanapala and
Hirakawa (2016) conducted on 406 university
students in Sri Lanka to examine the relationship
of second language reading motivation (L2) with
reading comprehension. These findings also
supported the verdicts of Mohd Hazli and Maimun
Agsha Lubis (2018) who found that the intrinsic
and extrinsic motivational elements were among
the key elements to ensure that the teaching and
learning (T&L) was carried out effectively. The
conclusions of this study also complemented the
explanation of the study of 192 students of
English as a Foreign Language (EFL) in Iran by
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Akbari et al. (2019) who found that reading
motivation construct in learning a second or
foreign language was more efficient in predicting
reader reading achievement.

Nonetheless, there were also previous
studies that are not in line with the findings of this
correlation test such as the study of Takase (2007)
conducted on 219 female secondary school
students in Japan showed no positive relationship
between first or mother tongue reading motivation
(L1) with second language reading motivation
(L2).

Based on the discussion, the findings of
this study were notable because it could complete
the clues related to the elements of reading
motivation in helping to understand the reading
material and increase the potential of reading
material to be easier to understand.

IMPLICATIONS OF THE STUDY

As a result of the discussion of the findings of the
study, some important points could be presented
in this section. The level of reading motivation of
trainee teachers was moderate, and the level of
readability of Arabic reference books in IPG was
at a disappointing level. In this regard, these
findings hold vital implications for some parties,
whether the trainee teachers or the institution that
provided teacher training to them, namely IPG.
The findings of this study could guide to other
institutions of higher learning, such as public and
private universities.

In the context of the level of reading
motivation of trainee teachers, the moderate level
was a level that is not enough for trainee teachers
to have. Therefore, trainee teachers needed to
increase their reading motivation to a better level.
The elements that need to be improved mainly
were the elements of intrinsic values of reading,
utility’s extrinsic value of reading and reading
proficiency. These elements of internal motivation
and intrinsic value of reading will have a more
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positive effect on the level of reading motivation
(Hosseini & Eshkevari 2019). The same situation
applied to the utility’s extrinsic value of reading
and reading proficiency. Therefore, trainee
teachers  themselves needed to  provide
opportunities for themselves with a positive
environment in order to be more motivated in
reading.

Moreover, teachers or lecturers also
needed to be supportive agents so that the
motivation to read trainee teachers could be
improved. Various initiatives, especially from the
aspect of utility’s extrinsic value of reading could
be practised such as recognition and appreciation
to the reading achievement of trainee teachers so
that their reading motivation could be further
enhanced. This initiative was in line with the
findings of a study by Mohd Hazli and Maimun
Agsha Lubis (2018) who found that form four
students in religious secondary schools in
Terengganu are more likely to be more motivated
by focusing on getting better grades and
recognition as an incentive to read in Arab.

In terms of the level of readability, the
level of readability was disappointing to give an
unbalanced picture between the need for reading
material and the reading ability of trainee
teachers. Therefore, trainee teachers needed to
increase their level of readability so that the goals
of reading could be achieved. For that purpose,
the  necessary = components of  reading
comprehension needed to be improved by trainee
teachers.

Additionally, the institution responsible for
the selection of reference books should select
books that suit the reading ability of trainee
teachers. Among the alternatives that could be
suggested is to use reference books that are easier
for readers to understand or even by lowering the
index of difficulty of reference books. This step
was following the recommendations of Ahmad
Sabri (2017). In the context of the Arabic
language in Malaysia, syllabus drafters could use
the Abdul Rahman Vocabulary List (1994) and
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updated in 2012 as a guide to the selection of
more comfortable vocabulary usage.

The implication of the study concerning
the positive relationship between reading
motivation and readability was that the findings of
this study could be further expanded to identify
the influence of reading motivation to categorise
factors from the aspect of reader factors. With the
findings of such a strong influence, the
researchers would be able to assume the factors
that make the reader the most contributing to the
level of readability of Arabic books. Therefore,
the attempt to construct an Arabic readability
formula as a foreign language would be more
comprehensive.

Furthermore, the findings of this study
own implications for theories and models that are
often used in the study of reading skills such as
Rumelhart Interactive Reading Model (1977), and
Dahlia Reading Skill Factor Elements (2011). It is
because the elements found in reading motivation
hold the potential to affect the readability of
reading material. Therefore, these elements
deserve attention.

CONCLUSION

This study was administered to examine in-depth
related to the reading motivation of trainee
teachers in IPG and its relationship with the level
of readability of Arabic reference books used.
Ergo, the conclusion that could be made was that
trainee teachers had the motivation to read, but the
motivation needed to be further enhanced.
Additionally, the level of readability of Arabic
language reference books at IPG was difficult.
Furthermore, there was a moderate positive
relationship between reading motivation and
readability levels. Thus, the two aspects studied
interacted with each other. This research also
explained that it was essential for those involved
in the T&L process to take appropriate action so
that the quality of learning Arabic at the tertiary
level can be further enhanced.

ACKNOWLEDGE
145



PSYCHOLOGY AND EDUCATION (2020) 57(8): 137-148

ISSN: 00333077

We gratefully acknowledge the financial support
provided by the Geran Dana Penyelidikan
FPEND, GG-2019-026

REFERENCE

[1]

[2]

[3]

[4]

[5]

[6]

[7]

[8]

[9]

Ahmad Sabri, N. 2017. Ciri-Ciri Linguistik
Dalam  Kebolehbacaan  Buku  Teks
Berbahasa Arab Dalam Kurikulum Dini.
Universiti Kebangsaan Malaysia.

Akbari, H., Ghonsooly, B., Ghazanfari, M.
& Ghapanchi, Z. 2019. Enriching the
Construct  Structure of L2 Reading
Motivation: Learners’ Attitudes in Focus.
Reading Psychology 40(4): 371-395.
doi:10.1080/02702711.2019.1614126

Borst, G., Cachia, A., Tissier, C., Ahr, E.,
Simon, G. & Houdé, O. 2016. Early cerebral
constraint on reading skills of 10-years-old
children. Mind, Brain and Education 10(1):
47-54,

Basilgan, M., & Akman, A. S. (2019). An
Empirical Analysis On The Impact Of The
Foreign Direct Investments On Export
Performance: Turkey Case. International
Journal Of Economics And Finance Studies,
11(2), 89-105.

Creswell, J. 2009. Research Design. Journal
of Chemical Information and Modeling
53(9): 1689-1699.
doi:10.1017/CB09781107415324.004
Dahlia, J. & Wray, D. 2014. Reassessing
The Accuracy and Use of Readability
Formulae. Malaysian Journal of Learning
and Instruction 11(2014): 127-145.

Dale, E. & Chall, J. S. 1948. A Formula for
Predicting Readability: Instructions. Source:
Educational Research Bulletin 27(2): 37-54.
doi:10.2307/1473169

Dhanapala, K. V. & Hirakawa, Y. 2016. L2
Reading Motivation Among Sri Lankan
University Students. Reading Psychology
37(2): 202-229.
doi:10.1080/02702711.2015.1025163
David, O. 0., & Grobler, W. (2019).
Agricultural Production in South Africa:

www.psychologyandeducation.net

[10]

[11]

[12]

[13]

[14]

[15]

[16]

[17]

[18]

Information and Communication
Technology (ICT) Spillover. International
Journal of eBusiness and eGovernment
Studies, 11(2), 167-190.
Dornyei, Z. 1994. Motivation and
Motivating in the Foreign Language
Classroom. The Modern Language Journal
78(3): 273-284. doi:10.1111/j.1540-
4781.1994.tb02042.x
DuBay, W. H. 2007. Smart Language:
Readers, Readability, and the Grading of
Text. Online Submission 1-151.
Edward, L. D. & Ryan, R. M. 1985. The
General Causality Orientations Scale : Self
Determination in Personality. Journal of
Research in Personality 19: 109-134.
Frijters, J. C., Brown, E. & Greenberg, D.
2019. Gender Differences in the Reading
Motivation of Adults with Low Literacy
Skills. The Wiley Handbook of Adult
Literacy 63-87.
d0i:10.1002/9781119261407.ch3
Ghani, K. A. 2011. Kebolehbacaan buku
teks bahasa arab tinggi berasaskan ujian kloz
dalam kalangan pelajar di SMKA. GEMA
Online Journal of Language Studies.
doi:10.1017/CB09781107415324.004
Ghani, K. B. A., Noh, A. S. & Yusuff, N. M.
R. N. 2017. Ciri-Ciri Linguistik dalam Buku
Teks Berbahasa Arab dan Hubungannya
dengan Tahap Kebolehbacaan Teks di
Malaysia. GEMA Online Journal of
Language Studies. doi:10.17576/gema-2017-
1703-10
Graham, S. & Weiner, B. 1996. Theories
and principles of motivation. Handbook of
Educational Psychology. New York &
London: Routledge Tylor & Francis Group.
Guthrie, J. T., Wigfield, A., Metsala, J. L. &
Cox, K. E. 1999. Motivational and cognitive
predictors of text comprehension and
reading amount. Scientific Studies of
Reading 3(3): 231-256.
d0i:10.1207/s1532799xssr0303_3
Halim, Z. A., Yah@Alias, M. H., Othman,
146



PSYCHOLOGY AND EDUCATION (2020) 57(8): 137-148

ISSN: 00333077

[19]

[20]

[21]

[22]

[23]

[24]

[25]

[26]

[27]

M. A., Suhane, S. H. M. & Salleh, A. W.
2017. The Readability of Arabic Texts in
Malaysia: A Need for a Suitable
Measurement  Instrument.  International
Journal of Academic Research in Business
and Social Sciences 7(6): 949-956.
doi:10.6007/1JARBSS/v7-i6/3199

Harrison, C. 1980. Readability in the
classroom. Cambridge: Cambridge
University Press.

Hosseini, A. & Eshkevari, S. A. 20109.
Investigating students ¢ motivation in
learning Arabic as a second language 1-26.
Irwin, J. W. 1991. Teaching Reading
Comprehension Processes, him. 2nd Edisi .
Boston: Allyn and Bacon.

Kamarulzaman, A. G. 2010. Kebolehbacaan
Buku Teks Bahasa Arab Tinggi Tingkatan
Empat Sekolah Menengah Kebangsaan
Agama. Universiti Malaya.

Kamarulzaman, A. G. 2011. Kebolehbacaan
Buku Teks Bahasa Arab Tinggi Berasaskan
Ujian Kloz The Readability Of Higher
Arabic Language Textbooks Based On
Cloze Test Among SMKA Students. GEMA
Online Journal of Language Studies.
Kamarulzaman, A. G. 2018. Penggunaan
Ujian Kloz dalam Mengukur Kebolehbacaan
Teks Arab untuk Penggunaan Ujian Kloz
dalam Mengukur Kebolehbacaan Teks Arab
untuk Pembaca Bukan Arab di Malaysia:
Satu Kajian Rintis (January 2009).
Kamarulzaman, A. G. & Ahmad Sabri, N.
2013. Meningkatkan Keupayaan Membaca
Buku Teks Arab Melalui Formula
Kebolehbacaan Teks Arab untuk Penutur
Bukan Arab. Research In Ethics Education.
Kamarulzaman, A. G., Hassan Basri, A. M.
D. & Nik Mohd Rahimi, N. Y. 2009.
Penggunaan Ujian Kloz dalam Mengukur
Kebolehbacaan Teks Arab untuk Pembaca
Bukan Arab di Malaysia: Satu Kajian Rintis.
Journal of Islamic and Arabic Education 1:
15-30.

Kerlinger, F. N. 1973. Review of research in

www.psychologyandeducation.net

[28]

[29]

[30]

[31]

[32]

[33]

[34]

[35]

[36]

[37]

education. Oxford, England: F. E. Peacock.
Maimun Agsha Lubis, A. L. & Aisyah
Sjahrony.  2016. Kebolehbacaan  Al-
Mutala’ah Al-Azhariah Sebagai Buku Teks
STAM: Satu Tinjauan Literatur. The 9th
International Workshop and Conference of
ASEAN Studies in Islamic and Arabic
Education Technology, him. 246-260.
Marohaini, Y. 1999. Strategi Pengajaran
Bacaan dan Kefahaman. Kuala Lumpur:
Dewan Bahasa dan Pustaka.

Maluleke, W., Dlamini, S., & Rakololo, W.
M. (2019). Betrayal Of A Post-Colonial
Ideal: The Effect Of Corruption On
Provision Of Low-Income Houses In South
Africa. International Journal Of Business
And Management Studies, 11(1), 139-176.
McLaughlin, G. H. 1969. Reading at
“Impossible” Speeds. Journal of Reading
12(6): 449-510.

Mohd Hazli, Y. & Maimun Agsha Lubis.
2018. Motivasi intrinsik dan ekstrinsik
pelajar dalam aktiviti kemahiran membaca
teks Arab. Global Journal Al-Thagafah 8(2):
97-107.

Mori, S. 2002. Redefining Motivation to
Read in a Foreign Language. Reading in a

Foreign Language 14(2): 2.
d0i:10.1177/003368828501600214

Namaziandost, E., Esfahani, F. R. &
Ahmadi, S. 2019. Varying levels of

difficulty in L2 reading materials in the efl
classroom: Impact on comprehension and
motivation.  Cogent  Education  6(1).
doi:10.1080/2331186X.2019.1615740
Noorazi Rani. 2015. Tahap kebolehbacaan
teks modul pembelajaran kendiri mata
pelajaran bahasa Arab minor program
KPLI  j-QAF. Universiti  Kebangsaan
Malaysia.
Organisation For Economic Co-Operation
And Development. 2003. Literacy skills for
the world of tomorrow: Further results from
PISA 2000. Paris; France: Author.
Petscher, Y. 2010. A meta-analysis of the
147



PSYCHOLOGY AND EDUCATION (2020) 57(8): 137-148

ISSN: 00333077

[38]

[39]

[40]

[41]

[42]

[43]

[44]

[45]

[46]

relationship  between student attitudes
towards reading and achievement in reading.
Journal of Research in Reading 33(4): 335-
355. doi: 10.1111/5.1467-9817.2009.01418.x
Pikulski, J. J. 2002. Readability.
Houghton Mifflin 1-12.

Schaffner, E., Philipp, M. & Schiefele, U.
2016. Reciprocal effects between intrinsic
reading motivation and reading competence?
A cross-lagged panel model for academic
track and nonacademic track students.
Journal of Research in Reading 39(1): 19—
36. do0i:10.1111/1467-9817.12027

Schaffner, Ellen & Schiefele, U. 2016. The
Contributions of Intrinsic and Extrinsic
Reading Motivation to the Development of
Reading Competence  over  Summer
Vacation. Reading Psychology 37(6): 917—
941. doi:10.1080/02702711.2015.1133465
Schaffner, Ellen, Schiefele, U. & Ulferts, H.
2013. Reading amount as a mediator of the
effects of intrinsic and extrinsic reading
motivation on reading comprehension.
Reading Research Quarterly 48(4): 369—
385.

Setsuko Mori. 2002. Redefining Motivation
to Read in a Foreign Language. Reading in a
Foreign Language 14.

Solnyshkina, M. I., Harkova, E. V. & Mariia
B. Kazachkova. 2020. The Structure of
Cross-Linguistic Differences: Meaning and
Context of ‘Readability’ and its Russian
Equivalent  ‘Chitabelnost.” Journal of
Language and Education 6(1): 103-119.
doi:10.17323/j1e.2020.7176

Takase, A. 2007. Japanese High School
Students” Motivation for Extensive L2
Reading. Reading in a Foreign Language
19(1): 1-18.

Tuaymah, R. . 1985. Dalil Amal Fi I’dad al-
mawad al-ta’limiah li barnamij ta’lim al-
arabiah. Mekah al Mukarramah: Jamia’ah
Umm Al-Qura.

Wigfield, A. & Guthrie, J. T. 1995.

www.psychologyandeducation.net

[47]

[48]

[49]

[50]

[51]

Dimensions of children’s motivations for
reading: An initial study. Reading Research
Report 34.

Youssif Alsalhin Hassan Alsalhin. 20109.
Tahap Kebolehbacaan Buku Teks Sains Dan
Hubungannya Dengan Strategi Membaca
Dan  Pencapaian  Akademik  Dalam
Kalangan Pelajar Libya Sekolah Menengah
Di  Malaysia.  Universiti  Kebangsaan
Malaysia.

Zamri, A., Kaseh, A. B. & Maheram, A.
2012. Kebolehbacaan Teks Sastera Arab
dalam Kalangan Pelajar Jabatan Pengajian
Arab dan Tamadun Islam, Fakulti Pengajian
Islam, UKM. Hasbi Mat Harun & Mohd
Faizal Khatab.

Zamri, A., Zulazhan, A. H., Nurul Masyitah,
M. S. & Azimah Shurfa, M. S. 2013. The
readability of the Arabic prose text. Middle
East Journal of Scientific Research 17(3):
338-343.
doi:10.5829/idosi.mejsr.2013.17.03.12155
Zamri Bin Ahmad & Ibtisam Binti
Abdullah. 2014. Metode Pengajaran Dan
Pembelajaran Bahasa Arab Berasaskan
Empat Kemahiran. Prosiding Seminar
Pengajaran dan Pembelajaran Bahasa Arab
2014 1-5.

Zulazhan, A. H. 2012. Kebolehbacaan Buku
Teks Balaghah Sijil Tinggi Agama Malaysia
di  Sekolah-sekolah Menengah Agama
Negeri. Universiti Kebangsaan Malaysia.

148



